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 ―I never teach my pupils. I only attempt to provide  

the conditions in which they can learn.‖ -Albert Einstein 

 

Abstract 

 

 Pedagogical standards seem 

appropriate in the first years of an 

individual’s learning process. However, as 

the individual matures the need for external 

direction diminishes, therefore assumptions 

of the appropriateness of the pedagogical 

model decrease significantly as the 

individual ages. Consequently, exploration 

of specific assumptions about adult 

development and learning emerged 

(Knowles, et al., 2005). This paper will 

represent the places of pedagogy and  

andragogy with its assumptions, principles. 

 

 “None but the truly humble become good 

teachers of adults.”  
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Introduction: 

In the traditional sense of the 

word, pedagogy is authority-focused, 

"top-down," in that a teacher has 

complete or nearly complete control 

over a child's learning experience. The 

teaching methods employed in pedagogy 

are very much about transferring 

foundational knowledge, not about 

critical discourse. It is a formal process, 

and usually grades are involved as a 

means of documenting children's 

progress. 

Meanwhile, andragogy is focused 

on the learning experience of adults and 

which methods work best in adult 

education. It is much more self-directed, 

in that adults must often set their own 

schedules for learning and be motivated 

to commit to study or practice. Adult 
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education is also often cooperative, in 

that adults tend to work together and 

review each other's work and 

understanding of a subject. In many 

adult education courses — for example, 

a cooking or art class — learning is 

somewhat informal, and grades may not 

be important or may be absent 

altogether. 

Blooming of Pedagogy: 

The word "pedagogy" is much 

older than the word 

"andragogy." Pedagogy, as a word, first 

appeared in the mid- to late-1500s, in 

Middle French, and has roots in Latin 

and Greek. It literally meant "to guide or 

teach a child. The term pedagogy derives 

from the Greek word paid, meaning 

―child,‖ and agougous, meaning ―leader 

of.‖ Very literally then, pedagog means 

―leader of children.‖ Pedagogy is 

derived from two words, paid means 

―child‖ (paediatrics/pediatric derive 

from the same stem) and agogus 

meaning ―leader of.‖  Thus, it literally 

means the art and science of teaching 

children. The pedagogical model 

allocates full responsibility to the teacher 

for what subject will be learned, how it 

will be learned, and ultimately whether 

the concept has been learned by the 

student."  

The roots of pedagogy can be 

rediscover to 17
th 

century Europe during 

the introduction of organized education 

at monastic schools which were also 

known as cathedral schools (Knowles, 

1998). 

Basic Assumptions of Pedagogy: 

- Learners only need to know what the 

instructor teaches. The basic purpose for 

learning the material is to pass the course. 

Learners do not need to understand how 

what they are learning will apply to their 

lives outside the classroom. 

- The instructor’s perception of the learner is 

that of a dependent entity. Therefore, the 

learner begins to see himself as a dependent 

entity. 

- The learner’s previous knowledge is of 

little consequence as a resource for learning. 

The essential components of the learning 

process are the teacher, the textbook, and 

supplemental educational materials.- 

Learners become ready to learn what the 
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instructor tells them they must learn to 

succeed in the course. 

- Learners organize information according to 

subject matter. Instructors must organize 

material in a logical manner. 

- Learners are motivated by external factors 

(e.g., parental or instructor approval, good 

grades). 

Blooming of Andragogy: 

Andragogy, which refers to 

"methods or techniques used to teach 

adults," is a newer word that was coined 

in the 1800s by Alexander Knapp, a 

German educator. Kapp used the word to 

describe the educational criterion 

employed by the great philosopher Plato. 

After that, andragogy word is caught by 

Eduard C. Lindeman. He wrote 

extensively about andragogy. That word 

popularized in the 1960s by Malcolm 

Knowles, an American educator whose 

focus was on adult education. 

Adult learning is a vast area of 

educational research and probably one of 

the most complicated. Adults learn 

differently and have different strategies 

in learning. 

Talking about adult learning 

brings us to the concept of Andragogy. 

According to the article Malcolm 

Knowles an American practitioner and 

theorist of adult education, defined 

andragogy as ―the art and science of 

helping adults learn‖. Knowles identified 

the six principles of adult learning as: 

 Adults are internally motivated and 

self-directed 

 Adults bring life experiences and 

knowledge to learning experiences 

 Adults are goal oriented 

 Adults are relevancy oriented 

 Adults are practical 

 Adult learners like to be respected 

Basic Assumptions of Andragogy 

For Knowles, andragogy is premised on 

at least four crucial assumptions about the 

characteristics of adult learners that are 

different from the assumptions about child 

learners on which traditional pedagogy is 

premised. A fifth was added later. 

The Need to Know: The first assumption is 

that adults need to know the utility and value 

http://en.wikipedia.org/wiki/Alexander_Kapp
http://en.wikipedia.org/wiki/Malcolm_Knowles
http://en.wikipedia.org/wiki/Malcolm_Knowles
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of the material that they are learning before 

embarking on learning. When adults 

undertake to learn something on their own, 

they invest considerable energy probing into 

the benefits they will gain from learning it 

and the negative consequences of not 

learning it. Based on his research, Tough 

argued that in adult learning, the first task of 

the teacher was to help the learner become 

aware of the need to know. 

Self-concept: As a person matures his self 

concept moves from one of being a 

dependent personality toward one of being a 

self-directed human being. 

 

Experience: As a person matures he 

accumulates a growing reservoir of 

experience that becomes an increasing 

resource for learning. 

 

Readiness to learn: As a person matures his 

readiness to learn becomes oriented 

increasingly to the developmental tasks of 

his social roles. 

 

Orientation to learning: As a person 

matures his time perspective changes from 

one of postponed application of knowledge 

to immediacy of application, and 

accordingly his orientation toward learning 

shifts from one of subject-centeredness to 

one of problem centredness. 

 

Motivation to learn: As a person matures 

the motivation to learn is internal (Knowles 

1984). 

Principles of Andragogy: 

1. Learning is fundamentally social - 

Learning is about more than the process of 

acquiring knowledge. Successful learning is 

often socially constructed and can require 

unlearning old ways. It may require changes 

to one’s identity and core beliefs, which can 

take time and is challenging, yet powerful. 

2. Knowledge is integrated in the life of 

communities and the connections we 

maintain- Developing shared values, 

perspectives, and ways of doing things 

creates communities of practice and 

purpose. Learning is about optimizing our 

connections to people within our 

communities of purpose that matter to us. 

3. Learning is an act of participation- The 

motivation to learn is the desire to become 

an accepted member of a community of 

practice. It’s about building and maintaining 

person-to-person connections that bring 

value. 
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4. The depth of our learning depends on 

the depth of our engagement- We gain 

knowledge and retain more information 

from active participation in many different 

situations and activities. The more we are 

actively involved, the more our brains’ 

hardwiring is fired-up and the more we 

learn. Thus, passive listening is the lowest 

form of engagement, next to reading 

information.  

5. Engagement is joined at the hip with 

empowerment- We perceive our identities 

in terms of our ability to contribute. We 

want to have a positive impact on the life 

and growth of communities and be seen as 

resources to the connections we have. 

Engage us and we feel empowered. 

6. Exclusion from active participation 

equals failure to learn- Learning requires 

access and the ability to contribute. Fill a 

conference with one-way lectures and you 

increase learning failure. 

7. WIIFM (what’s in it for me) is critical- 

We want to learn subjects that have 

immediate relevancy to our work. If we 

don’t get WIIFM quickly through the 

marketing material or at the beginning of the 

presentation, we disconnect and lose 

attention. 

8. Big picture first, then the details- We 

often don’t return from the presenter’s rabbit 

trails. Don’t take us into the weeds, as our 

minds are fickle. If it doesn’t fit within our 

context and we don’t understand why we 

need to know the information, you won’t 

earn our attention. The details should 

support the big picture ideas. 

9. Where does this new learning fit in 

relation to the other stuff I know?- We 

rely increasingly on our prior knowledge, 

experiences, failures and successes. That’s 

why listening to other adults’ experiences 

help us build fresh frameworks for newly 

acquired knowledge. We like to ask others 

questions, especially those that have 

different experiences from us. It increases 

our attention 

10. We are problem-centered rather than 

content-oriented- Adults are oriented 

toward solving problems and making instant 

application. It must meet my relevancy 

factor. If your content doesn’t resolve my 

issues, I don’t care. 

11. Remove the obstacles and barriers to 

my learning please- Don’t turn the lights 

down or off during the presentation. You’ll 

lose my attention and I want to see to take 

notes or type. (Like it or not, our vision and 
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hearing decline as we age). Pay attention to 

the surrounding environment. Are there 

physical objects that limit my view? Are 

there any other environmental factors that 

will create a barrier to learning through the 

five senses? Can I see the faces of other 

participants or just the back of their heads? 

12. Repetition increases my retention of 

critical information- Use common 

experiences to relate new and difficult 

information. It provides a bridge to familiar 

encounter. Short term memory decreases 

with age. The more critical learning points 

need to be repeated in a variety of ways so, 

it will move from short to long-term 

memory. 

 13. Let me decide how I’ll learn it- 

Informal learning is critical. I’ll get bored 

quickly if you expect me to sit through 

another panel dialogue or another hour of a 

talking head. Provide me with options on 

learning it. If I want to passively sit and 

checkout, that’s because I’ve been up too 

late the night before, or I’ve reached my 

saturation level. On the other hand, I prefer 

to be actively involved. And as far as I’m 

concerned, you as the presenter are guilty 

until proven innocent. If you use activity to 

promote involvement, it stimulates interest; 

retention and I’ll trust you more. 

Conclusion: 

In conclusion, andragogy is assumed on 

several assumptions about the nature and 

characterstics of adult learners. The 

assumptions, principles and techniques of 

andragogy are constantly studied and 

refined. Although most educational 

institutions are established teaching learning 

according to the pedagogical model, 

theorists and educators are realizing the need 

for alternative forms of practice in the adult 

learning process. Adults learn differently 

than children, are motivated to learn for 

different reasons, and view themselves as 

―learned learners.‖ Andragogical practices 

support the more mature characteristics of 

adults and foster self-efficacy and higher 

learning. Assumptions of andragogy are 

different from the assumptions of pedagogy, 

which are based upon child learners. Adult 

learning theory emulates that as a individual 

matures, his self-concept moves from 

dependency to self-directness and 

autonomy. It provides that adults accrue a 

growing reserve of experiences, which form 

the richest resource for their learning.  
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