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ABSTRACT 
Many researchers have explored peer interactions 

in educational contexts like a mean for 

improvement of social and academic performances. 

The current paper analyzes the cognitive benefits of 

peer interactions in oral comprehension texts, that 

involves listening skills. A growing body of 

research is described in order to be aware of the 

importance of cooperative learning to improve the 

monitor device that students develop when they 

interact in communicative situations. 

Comprehension of oral texts implies an active 

process of decoding that decreases anxiety if the 

quality of student-student interaction is high. Some 

techniques are proposed in order to improve 

interaction among peers in educational contexts. 

 

Keywords: Comprehension, Education, 

Interaction, Language and Learning. 

 

1. INTRODUCTION 
Interaction in educational contexts is essential to 

develop Linguistic and Communicative 

Competence. On the one hand, interaction makes 

reference to social tasks that involve students 

relationships, hence interaction fosters negotiation 

skills (García Mayo & Hidalgo, 2017). On the 

other hand, interaction between the teacher and 

pupils is also necessary to guide students in the first 

steps of a task and activity (Nunan, 2004). In 

addition, the interaction with different materials 

(visual, auditory and audiovisual resources) takes a 

great potential because they satisfy different 

learning styles, especially the use of Information 

Communication Technology and Learning and 

Knowledge Technology (Lozano, 2011) where 

students interact with digital material and with 

peers. Therefore, interaction reduces stress and 

improves social skills and school achievement 

(Adriaensens, Van Waes and Struyf, 2017). 

 

2. PEERS INTERACTION IN 

EDUCATIONAL CONTEXTS 
Interaction can be planned from three 

complementary learning scenes: student-student, 

student-teacher and student-materials. They are not 

exclusive categories, in the sense they can provide 

varied benefits related to students’ learning styles. 

They can be promoted by combining different 

groupings through social tasks and using varied 

didactic materials. Thus, interaction is the way in 

which pupils learn naturally. They use social tasks 

to develop scaffolding techniques to build up their 

knowledge (Bruner, 1976); modelling to learn by 

observation (Bandura, 1986); and cooperative 

work, by learning through interaction among peers 

(Vygostsky, 1983). A research with Canadian 

students reports low levels of anxiety in 

adolescents with high quality peer interaction in 

comparison to adolescents with average or low peer 

interactions (Hoferichter, Raufelder and Eid, 2015). 

Interaction is the way in which communicative 

situations are multiplied. Addresser and addressee 

are both simultaneously active (Hymes, 1972). 

Thus, Linguistic and Communicative Competence 

is prompted through spoken-interaction activities. 

The type of interaction is determined by the 

teaching-learning moment. Thus, the first stages 

(Warm-up and Presentation moment) demand more 

student-teacher interactions, as long as the 

teaching-learning progresses the interaction among 

students is increased. These situations of 

interactions are different according to the role that 

the teacher and students play. Students’ interaction 

makes reference to active participation and a 

teacher’s role like a facilitator (Harmer, 1983).  

In this process of interaction, materials play an 

active role as well. It is the case of ICTs and 

Learning and Knowledge Technologies which 

provide a valuable learning scene for interaction. 

The use of Digital Programmes and educational 

websites conducts students to an interactive 
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situation in big group where students tap, swipe or 

match. This involves an active participation and 

motivation from students, so the involvement 

increases. These interactive materials provide oral 

feedbacks constantly that the student receives and 

learn in a subconscious way creating a knowledge 

that increases oral comprehension skills. Therefore, 

the interaction with digital materials provide 

students a set of tools that develop not only skills 

of Linguistic and Communicative Competence, but 

also Learning to learn Competence, Digital 

Competence and Sense of Initiative and 

Entrepreneurial Competence that influence on 

interaction due to the fact students are active by 

creating a Personal Learning Environment 

(Jonhson, & Liber, 2008).  

As regards methodology to promote interaction in 

educational contexts to improve oral 

comprehension texts, it is essential an active 

participation of students using language as a 

vehicle of communication. In order to get this, 

activities and tasks must be motivating and 

according to students’ cognitive stage. Choosing an 

interesting topic elicits from pupils collaborative 

classrooms (Weimer, 2002) that enrich the process 

of learning. Thus, learning is more meaningful.  

In order to get this, teacher’s role like a facilitator 

of the interaction process plays an active role, as 

long as the teacher provides the necessary context 

to develop social tasks.  

 

3. ORAL COMPREHENSION TEXTS 
Oral comprehension texts make reference to 

listening skills. Listening is the first in the 

acquisition of language according to Krashen, 

(1985). When students are acquiring listening, they 

develop an active process of decoding that 

influence on the active involvement of student in 

the task. Listening is related to understand 

messages in varied verbal interactions of different 

communicative situations. Harmer (1983) states 

comprehension of oral texts demands a set of skills 

such as general understanding and specific 

understanding. Each of them evolves different 

subskills. On the one hand, general understanding 

is related to skills such as Predictive skills using 

learners' previous knowledge; and Deducing 

meaning from context. On the other hand, intensive 

listening or specific understanding also include 

Inferring opinion and attitudes; and Recognising 

functions and discourse patterns (stories, 

descriptions and dialogues) and markers (for 

example 'and, then, but'). 

 

4. METHODOLOGY AND 

TECHNIQUES TO PROMOTE PEERS 

INTERACTION AND 

COMPREHENSION OF ORAL 

TEXTS 
Interaction involves different groupings and social 

tasks. In order to get this, it is essential to introduce 

the topic progressively. Consequently, the plan of 

the teaching-learning process must be from the 

Didactic Sequence Methodology (Dolz, 1994) 

which establishes tasks and activities according to 

students’ needs and progression.  The progression 

is guided by a set of activities and the performance 

of a social final task. In this case, final tasks like 

role-plays enhance comprehension of oral texts by 

interacting with peers according to a 

communicative situation. Here, the importance of 

using some materials like realia (real or imitation 

of material) to interact can facilitate and promote 

interaction. In role-plays, students develop 

cooperative work which increases comprehension 

and a better academic achievement (Corchuelo 

Martínez-Azúa,Blanco Sandía, López Rey, 

Corrales Dios, 2016).  Other technique to promote 

active interaction is Jigsaw which increase 

motivation and learning in mixed-ability groups 

(Duenas Moscardo, Aguilar Rodriguez, Hurtado 

Llopis, 2014). Van der Veen, van der Wilt, van 

Kruistum, et ál., (2017) underlines interactive 

techniques based on oral skills like Model2Talk. 

This is a technique to improve oral abilities and the 

communication process. Students learn to listen, 

share their ideas and their learning by promoting 

social acceptance in daily interactions, mediating 

learning, thinking, and self-regulation. Some 

activities to perform a role-play successfully are the 

following: 

1- Warm-up stage: Whole-class work: 

Language Game: Look and find: this game consists 

in finding some pictures on a chart. The chart is 

divided into numbers and letters, so students must 

say in which number and letter is the target picture 

according to a brief description. These pictures 

must be also around the chart in order to help 

students. Each picture has the written word below 

in order to prompt Listening, Speaking and 

Reading, so pupils interact in big group through 

different stimuli (visual and auditory).  

2- Presentation stage: Whole-class work: 

Sing a chant: Listen and sing: students listen to and 

sing a chant with the target vocabulary and 

structures about a specific subject. They follow the 

lyric and the movements of the chant. These types 

of activities have a great potential according to the 
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Total Physical Response (Asher, 2009) due to the 

fact that pupils use movements to get meaning and 

interact with peers. Therefore, Interpersonal 

Intelligence is prompted (Multiple Intelligences: 

Gardner, 1983).  

3- Controlled-practice: Pair work: Spoken-

interaction: What is in your basket? Make 

questions and answers: The whole-class is divided 

into 4 groups. Each group has got a different basket 

with different elements. Later, all pupils follow 

guided-questions on a table, and they mark what 

the partner has.  This activity prompts interaction in 

pairs and techniques like Scaffolding (Bruner, 

1976) which is based on cooperative work. 

4- Controlled-practice: Whole-class work: 

Practice of structures in context: Listen and fill in 

the gaps on the Interactive Whiteboard: students 

must complete gaps with words from an oral and 

written input given. They must drag the words with 

the help of a pen, and put them into the gap. In this 

way, pupils develop Verbal Intelligence (Gardner, 

1983) by interacting with the Interactive 

Whiteboard which is very motivating for them. 

5- Final task: Small groups: Role-play: 

students must perform a role-play about a target 

communicative situation. Each of them must have a 

role into the situation. In order to perform the final 

task successfully, and students feel confident, they 

can have role-cards that they can rehearse with 

their counterpart in other groups, so jigsaw 

techniques are provided. They can also use realia to 

give more reality and motivation to the task. Small 

groups must be heterogeneous in order to 

compensate low Linguistic and Communicative 

Competence of students with some learning 

difficulties. Also, it is interesting to set up a 

monitor’s group in order to help interaction during 

the task.  

 

5. BENEFITS OF INTERACTION IN 

ORAL COMPREHENSION TEXTS. 
Interactive language tasks encourage peer-peer 

interactions by self-and peer-correction, negotiation 

for meaning, clarifying information, 

modeling language use, helping with unknown 

vocabulary, and providing encouragement 

(Golonka, Tare, Bonilla, 2017). Even student-

student interaction promotes the training of 

different cognitive processes and models of 

thinking (Anderson & Krathwohl, et al., 2001) due 

to the fact that social tasks involve pupils in a 

subconscious way. The process of collaborating 

with peers develops metacognition strategies 

(Adler, Zion & Mevarech, 2016) which is the 

ability to monitor the own cognitive processes. 

Some cognitive processes that evolve during 

interaction and influence on oral comprehension 

are Remembering by recalling information to play 

and interact with peers in spoken-interaction 

activities like questions and answers; 

Understanding by using extralinguistic elements to 

get meaning like body language, visual stimuli like 

pictures or watching their peers perform the 

activity that reinforce oral comprehension by 

modelling process (Bandura, 1986); and Applying 

knowledge (vocabulary and grammar structures) in 

social tasks like a role-play.  

Consequently, many models of thinking (Puchta 

and Williams, 2011) are promoted as Analytic 

thinking by dividing the role-play in small steps 

like taking roles and choosing the corresponding 

vocabulary to the communicative; Logical thinking 

by putting in order their ideas and obtaining new 

ideas to get comprehension from the addressee, as 

long as the teaching-learning process progresses 

during interactions; and Creative thinking by using 

creativity actively to enrich the activities and the 

final task to catch attention from the addressee.  

Key Competences are also developed during 

interactions and influence in a direct way over oral 

comprehension texts. Key Competences are 

lifelong learning (OECD, 2005) and main goals of 

educational contexts to develop active and 

autonomous students. The most directly related to 

Regarding Key Competences and activities, I get to 

develop Linguistic and Communicative 

Competence (by using vocabulary and grammar 

according to a context), Social and Civic 

Competence (by prompting interaction and 

cooperative work in the English lesson), Sense of 

Initiative and Entrepreneurial Competence (by 

working in different groupings), Learning to learn 

(by using strategies in interactions to learn from 

others), and Digital Competence (by interacting 

with ICTs and Learning and Knowledge 

Technology like websites through the Interactive 

Whiteboard)  according to the Decree 97/2015 of 

3
rd

 March by which the teaching requirements of 

Primary Education in Andalusia are established. 

 

6. CONCLUSION 
In conclusion, interaction is essential in current 

educational contexts. The teaching-learning process 

demands the use of social tasks in order to get 

motivated students which have a great potential for 

learning.  Peers interaction increase  well- being, 

self-esteem and decreased anxiety (cf. Hoferichter, 

Raufelder and Eid, 2015). 

Interaction boosts communication among them and 

the development of Learning to learn Competences 
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by social learning like cooperative work 

(Vygotsky, 1983). Then, linguistic skills are 

improved, but also lifelong learning due to the 

interactive situation.  Oral comprehension texts 

prompts many cognitive processes that develop 

meaningful models of thinking (Puchta and 

Williams, 2011). Oral skills are essential in an 

interaction with others in which students must learn 

to get the corresponding feedback given by the 

communication process in order to get a successful 

interaction. In fact, the attainment of 

communication depends on the listener’s skills to 

comprehend the oral text in order to provide the 

corresponding feedback to go on with the 

communicative situation. Peer interaction provides 

many benefits to oral comprehension because 

students interact in a familiar situation where they 

can carry out the decoding process free of anxiety.  

Task-based interactions mean meaningful 

communicative tasks and familiar topics prompting  

self-confidence, social interactions and a positive 

attitude towards the educational context. 
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