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ABSTRACT 

Success of teaching and learning is measured by the 

outcomes of the examinations. High students’ 

performance in the examinations indicate success 

while low performance indicate challenges in the 

implementation. Trends in the Kenya Certificate of 

Secondary Education (KCSE) History and Government 

performance from 2014 to 2019 showed that 

Rachuonyo North Sub-County had been doing poorly 

with fluctuating performances.  The poor performance 

can be attributed to poor teaching. The purpose of the 

study was to examine the influence of frequency of use 

of Teacher-Centered Methods on effectiveness of 

teaching History and Government. Descriptive survey 

and correlation designs were adopted for the study. 

Krejcie and Morgan estimation table was used to get 

the student sample of 322 from a population of 2187 

while Mugenda and Mugenda formula was used to 

select a sample of 34 teachers from a population of 

110. Data collection instruments were questionnaires 

and classroom observation schedule. . The study 

findings indicated that frequency of use of Teacher-

Centered Methods and effectiveness had a weak 

relationship (r=0.366). 

Key words: Influence, Frequency, Teacher-

Centered Methods, Effectiveness 

1.0 INTRODUCTION  

Teacher-centered teaching methods involve direct 

instruction where the teacher transfers or transmits 

basic information values, skill and attitudes whereas 

learners are expected to memorize, copy, imitate or 

reproduce (Mwaka, Nabwire&Musamas, 2014). Tella, 

Indoshi and Thuon (2010) note that teacher centered 

teaching methods are instructor-centered and make 

learners not to enjoy their lessons and therefore miss 

the benefits of intellectual discovery. These teaching 

methods including the lecture, dictation, illustration 

and narration. They involve careful and meticulous 

planning of curriculum and purposeful instructional 

procedures by the teacher in which the learners have a 

definite and fixed perception on their roles as listeners 

while teachers are expected to be talkers and custodian 

of knowledge Odundo and Gunga (2013). This kind of 

teaching is based on one-way method where teacher 

knowledge is central in education Tsui (2009).  

Pagan (2014) describes teacher-centered methods as 

“subject material reproduction” which emphasizes 

examination scores and final answers rather than the 

way the learner arrive at the answer. Such methods 

encourage learners to memorize rather than to be able 

to apply acquired knowledge in new situations or to 

become critical thinkers. Teacher centered methods of 

teaching do not stimulate the students innovation, 

inquiry and scientific thinking but rather encourages 

the students to cram facts which are always forgotten 

(Adeyemi, 2008). McDowell (2001) contends that such 

methods encourage memorization and reproduction of 

facts with short notion of knowledge which cannot be 

used to solve problems in new situations of learning. 

The above is supported by Garrett (2008) who 

explained that teacher centered methods involves 

teacher-exerting control through identification of well-
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designed routines, rules and regulations to be followed 

and punishments. In teacher-centered teaching, 

especially the lecture as a method of instruction, the 

teacher dominates and is respected as holder of 

information and learners as receiver of information and 

are not provided opportunity to develop own 

knowledge. Teacher centered teaching limits inclusion 

and interaction (Jabbour, 2013). Scott (2015) argues 

that though still strongly used teaching strategy, lecture 

method is highly ineffective for teaching skills and 

competences in the twenty first century and hence need 

for a transformed pedagogy. 

In the lecture method which is also called one-way-

oral communication method, about, 90% or more of 

the time is spent by the teacher talking. The teacher 

presents information, ideas, facts and knowledge 

probably collected from books and expands on the 

topic while students listen and take notes 

simultaneously. It is a kind of verbal presentation of 

subject-matter with the students at the receiving end. 

Sometimes, the teacher dictates salient points, or 

repeats the points for emphasis.  

In the past teaching of History has been through rote 

teacher centered methods handed over by the 

missionaries Njoki (2015). These rote methods 

emphasize on memorization, dictation, narration and 

lecturing which do not give the learner opportunity to 

participate actively but rather make them passive 

learners. They are also used by teachers who rush to 

cover the syllabus citing wide content of the subject 

against time allocation. 

The only method that can be used is the lecture method 

to the disadvantage of learning (Scott, 2015). The 

lecture method has been criticized for being 

disadvantageous to students who are not skilled in note 

taking. Moreover, the method is not effective in 

enhancing learning values and attitudes since learners 

are expected to accept facts and memorize them. In 

contrary, Ngaroga (2011) explains the appropriateness 

of the lecture as one of the teacher centered methods. 

Lecture method is used in teaching to stir enthusiasm 

on a specified subject to the learners, inform learners 

of the expected outcomes, synthesize learning, 

reinforce written work and deliver information within a 

shorter time. Formwalt (2002) argues that lecture 

method can still be effective in spearheading good 

performance in History as a subject if the teacher 

inspires zeal or favor into students while teaching.  

Besides, the top-down teaching method according to 

Freeman (1989) make some teachers feel safe when 

they are in class.  In addition, the use of lecture method 

in teaching may be only inappropriate when the 

material to be learned is complex coupled with low 

intelligence, educational experience and concentration 

of the learner. The limitations of lecture method have 

however been attributed to being used by teachers who 

are unimaginative and inexperienced, if not so the 

method aids in fast content delivery.  (Nasibi&Kiio, 

2005). 

Nasibi and Kiio (2005) asserts that narration is another 

teacher centered method frequently used and one of the 

most suitable and important methods of teaching 

History. They argue that this method allows learners to 

acquire knowledge in a comprehensible, vibrant, 

appealing and chronological manner. The method is 

said to be good at encouraging learners’ imagination, 

visualization, and stimulating their interest in learning. 

The method in addition enables learners to be 

enormous characters in the story recitation and hence 

enables them to relate the story to their community and 

country. Nasibi and Kiio (2005) also argue that the 

method is vital in learners’ emotional development 

since it enables them to appreciate and even 

sympathize with what others have done in the society. 

However, even though the method is frequently used 

by History teachers and seem to influence effective 

teaching, learners cannot purely depend on stories or 

narrations by the teacher. This method must be 

accompanied by other methods like illustrations and 

explanations for effective learning to occur. 

Poor methodology affects the mastery of the content 

and the motivational level of the students. Frequent use 

of teacher-centered strategies makes the subject boring, 

uninspiring, abstract, difficult and irrelevant. It breeds 

negative attitude towards the subject making it 

impossible to train in moral values, social skills, tenets 

of democracy, nationalism and citizenship. Teachers 

are reluctant to pose challenging tasks to the learners 

who on the other hand also resist to engage in those 

tasks and instead exert pressure on the teacher to over 

explain tasks or pose similar ones Sullivan, Clerk and 

Clerk (2013).  

Scott (2015) argue that teacher centered methods are 

still the most preferred method by many teachers. 

Given the disadvantages associated with these 

methods, it can be asserted that the use of such 
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methods have contributed to progressively lower 

performance in KCSE History examination in Kenya, 

in Homa Bay County and particularly in Rachuonyo 

North Sub County. Such methods encourages 

cramming and hence its common use in the region 

could explain why the results in KCSE History 

examination in the county are dwindling. 

If student learning is a major factor in determining 

perceptions about effective teaching, then we need to 

move away from content-driven curricula, which are 

teacher-centered, to a learning curriculum which is 

learner-centered and allow for the inclusion and 

collaboration of students in the process and which 

incorporates a value base. Collaboration between 

teachers and students in curriculum design and 

teaching enables the development of partnerships in 

learning which would help to align the perceptions of 

effective teaching expressed by teachers and students.  

1.1 Objective of the study 

The study sought to examine influence of frequency of 

use of teacher centered methods on effectiveness of 

teaching History and Government in Rachuonyo North 

Sub-County, Kenya. 

 

2.0 MATERIALS AND METHODS  

2.1 Research Design 

 The study was conducted through descriptive survey 

and correlation designs. Descriptive survey design was 

used to depict the situation as it was. It entailed an 

investigation of frequency of use and levels of 

effectiveness of teacher-centered methods of teaching 

History and Government. Nkpa (1997) states that this 

design is useful when accurate and thick description of 

a phenomenon such as educational practice is to be 

made.Mugenda and Mugenda (2003) defined a survey 

as an attempt to collect data from members of 

population in order to determine the correct status of 

that population with respect to one or more variables. 

Descriptive research design has an advantages of using 

smaller groups of people to make inferences about 

larger groups that would be prohibitively expensive to 

study (Holton & Burnett, 1997). This design is also 

used to obtain information concerning the current 

status of the phenomenon under study and to describe 

what exists with respect to variables or conditions in a 

situation.  

Correlation research design was used to establish the 

influence of frequency of use of teacher-centered 

methods on teaching effectiveness in History and 

Government. 

2.2 Target Population and Sample Size. 

The target population of the study comprised 2187 

Form 4 History and Government students in secondary 

schools and 110 form 4 History and Government 

teachers in Rachuonyo North Sub County.Todetermine 

sample size for students, Krejcie and Morgan (1970) 

sample size estimation table was used. This yielded 

322 students as sample size. To determine sample size 

for History and Government teachers, Mugenda and 

Mugenda (2003) formula which suggest that 30% of 

accessible population would be enough for descriptive 

surveys was used. 30% of the teachers’ population 

were therefore used to determine the teachers sample 

size. This yielded 34 teachers as sample size. The sub 

county has a total of 55 schools. Mugenda and 

Mugenda (2003) suggests that 30% of sample of the 

institutions is more representative.  A total of 17 

schools were selected for the study using simple 

random sampling. 

 

2.3 Data Collection Instruments 

2.3.1 Student’s Questionnaire 

Student’s Questionnaire (SQ) was used to collect data 

from the students because of the numerous advantages 

it had. The students told the researcher in the 

questionnaire what teacher-centered methods were 

frequently used during History and Government 

lessons .The score guide for frequency of use of 

methods  was Never or Once-VI,  Twice-I, Thrice-SF, 

Four times-F while Five and above times-VF. The 

score guide for effectiveness of use of methods were as 

follows, Motivating learners to learn (1mk) , 

Encouraging mastery of content (1mk) , Encouraging 

learner participation (1mk),  Encourages logical 

presentation of concepts (1mk), Encouraging stimulus 

variation (1mk). Each of the above scored one mark 

and therefore based on the total marks a method, the 

student ticked appropriately on a scale of V.F=5, F=4, 

S.F=3, I=2,V.F=1. 
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2.3.2 Teacher’s Questionnaire 

The Teacher’s Questionnaire (TQ) enabled the 

teachers to give confidential answers to the questions 

without revealing their identities. The teacher was also 

able to tell the researcher which among the frequently 

used methods he or she found most effective for 

teaching History and Government based on the 

students’ participation in class and results of the 

continuous assessment tests. The score guide for 

frequency of use of methods was Never or Once-VI, 

Twice-I, Thrice-SF, Four times-F while Five and 

above times-VF. The score guide for effectiveness of 

use of methods were as follows; Motivating learners to 

learn (1mk) , Encouraging mastery of content (1mk) , 

Encouraging learner participation (1mk),  Encourages 

logical presentation of concepts (1mk), Encouraging 

stimulus variation (1mk). Each of the above scored one 

mark and therefore based on the total marks a method 

scored, the teacher ticked appropriately on a scale of 

V.F=5, F=4, S.F=3, I=2,V.F=1. 

 

2.3.3 Classroom Observation Schedule 

Classroom observation schedule enabled the researcher 

to determine frequency of use and perceived levels of 

effectiveness of the teacher-centered methods that 

were used during teaching and learning. It enabled the 

researcher observe what methods were frequently used 

by teachers and which ones were most effective.  It 

therefore provided firsthand information to the 

researcher based on the personal observation made 

during actual teaching and learning. The score guide 

for frequency of use of methods was; Never or Once-

VI, Twice-I, Thrice-SF, Four times-F while Five and 

above times-VF. The score guide for effectiveness of 

use of methods were as follows; Motivating learners to 

learn (1mk) , Encouraging mastery of content (1mk) , 

Encouraging learner participation (1mk),  Encourages 

logical presentation of concepts (1mk), Encouraging 

stimulus variation (1mk). Each of the above scored one 

mark and therefore based on the total marks a method 

scored, the researcher ticked appropriately on a scale 

of V.F=5, F=4, S.F=3, I=2,V.F=1. 

2.4 Data Collection Procedures 

A letter of introduction from the School of Graduate 

Studies of Maseno University confirmed approval of 

the study. Permission to conduct the study was sought 

from Maseno University Ethics Review Committee 

and the National Council for Science and Technology. 

Copies of the above were presented to Rachuonyo 

North Sub County education office which also gave 

the researcher an introductory letter to enable her enter 

schools and collect data. After obtaining permission 

from the relevant authorities, the researcher started by 

self-administering the structured questionnaires to the 

students and to the teachers. The questionnaires were 

responded to and the researcher collected them on the 

same day. Later, the researcher conducted classroom 

observations. The researcher respected the 

respondents’ individual rights in the data collection. 

2.5 Data Analysis Procedures 

The process of data analysis involved editing of the 

collected raw data to detect any omissions and to 

ensure that the data were accurate and consistent with 

other factors. Coding was done by assigning numerals 

or symbols to the responses. Classification was done 

by putting the raw data into scores form and according 

to their attributes and lastly data were entered into a 

computerized system for onward analysis. 

This study adopted the mixed method (qualitative and 

quantitative) approach during data analysis. Orodho 

(2005) supports use of a combination of the two 

approaches as they reveal several dimensions of a 

phenomenon and deal with shortcomings of each other. 

Qualitative data obtained from students questionnaires 

and teachers questionnaires, were grouped into themes, 

whereby outstanding themes from the statements 

provided by the respondents formed outcome of the 

specific question. These outcomes assisted in 

supporting the findings from quantitative analysis. 

Kerlinger (2003) and Kothari (2004) propose such 

approach when dealing with both qualitative and 

quantitative data. 

 Quantitative data obtained from SQ, TQ, and 

classroom observations schedule were serialized, 

coded then keyed in to SPSS computer program then 

analyzed using descriptive statistics such as mean 

scores and inferential statistics of regression. 

According to Collins (1998), tables reveal information 

which could be hidden in textual form much faster. 

Frequency of the methods and their effectiveness were 

measured using mean scores while influence was 

measured using regression analysis. 
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3.0 RESULTS 

3.1 Influence of Frequency of use of 

Teacher Centered Methods on 

Effectiveness of Teaching History and 

Government 

 Data was collected on frequency of use and 

effectiveness of the methods. After this, regression 

analysis was carried out to examine the influence of 

frequency of use of the teacher-centered methods on 

effectiveness of teaching History and Government. The 

lecture, dictation, illustration and narration were the 

teacher-centered methods examined. Students and 

teachers were required to respond to the questionnaires 

depending on how frequently each of the above 

methods were used in their classroom and their levels 

of effectiveness based on the score guide provided. 

The researcher was to confirm these with classroom 

observation schedule. These were written in terms of 

totals and mean scores.  However, the study relied on 

the teachers’ responses to provide the true situation but 

the students’ responses and observations were used to 

authenticate the results.  

The teachers provided various responses depending on 

how frequent they used different methods. Table 3.1 

shows frequency of use of teacher-centered methods as 

scored by the teachers. 

Table 3.1:Frequency of Use of Teacher Centered Methods 

ITEM V.F F. S.F I. V.I TOTAL M.S 

Lecture 13 10 7 3 1 133  3.9118 

Dictation 8 10 8 5 3 117  3.4412 

Illustration  7 16 8 1 2 127  3.7353 

Narration 8 9 6 3 8 108  3.1765 

Key: V.F=5, F=4,S.F=3, I=2, V.F=1. 

 

Table 3.1 illustrates the frequency of use of teacher-

centered methods. It showed that the most frequently 

used teacher-centered method was lecture with a mean 

score of 3.9118 followed by illustration with a mean 

score of 3.7353. Dictation was third most frequent with 

a mean score of 3.7353. Narration came last with a 

mean score of 3.1765 .The table further revealed all the 

teacher-centered methods were frequently used in 

classrooms having scored an average mean score of 

3.1765 and above. To the teachers, these methods are 

frequently used because they enable delivery of 

History and Government faster hence, they enable 

them to cover wider syllabus content within a short 

period of time.  

 To ascertain the results in Table 3.1, the students gave 

out their responses while the researcher also conducted 

a classroom observation. According to the students, the 

most frequently used teacher-centered method was 

illustration with a mean of 4.3602. Dictation came 

second with a mean score of 4.0031. While narration 

was third most frequent with a mean score of 3.4845, 

the lecture came fourth with a mean score of 2.7267. 

Consequently, classroom observations agreed with the 

teachers’ responses that the most frequently used 

teacher-centered methods were the lecture with a mean 

score of 4.1176. However, it showed that dictation was 

second with a mean score of 3.8235, illustration with a 

mean score of 3.7447and narration with a mean score 

of 2.5882 respectively. This showed that all the four 

teacher-centered methods observed were frequently 

used for teaching.  

 

Respondents were also examined on the level of 

effectiveness of the above teacher-centered methods 

and their responses were as summarized in Table 3.2. 
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Table 3.2Effectiveness of Use of Teacher Centered Methods 

ITEM V.E E. S.E I. V.I TOTAL      M.S 

Lecture 5 10 11 6 2 112   3.5882 

Dictation 5 12 9 3 5 111   3.2647 

Illustration  10 19 2 0 3 135   3.9706 

Narration 8 15 5 4 2 125   3.6765 

Key:  V.E=5, E=4, S.E=3, I=2, V.I=1 

Table 3.2 revealed that illustration was the most 

effective teacher-centered method with a mean score of 

3.9706 followed by narration with 3.6765 as a means 

score. The lecture came third with a mean score of 

3.5882 while dictation method was least effective with 

a mean score of 3.2647. The teachers said that the 

students enjoyed the lessons more when illustrations 

were used hence the reason they found it to be more 

effective. 

 

To ascertain the levels of effectiveness of the teacher-

centered methods, the students filled the questionnaires 

while the researcher conducted classroom 

observations. Students’ responses showed that, 

illustration was the most effective teacher-centered 

method with a mean score of 4.3975 followed by 

narration with a mean score of 3.7826. Dictation came 

third with a mean score of 3.7236 while lecture method 

was the least effective with a mean score of 2.9068. 

This further revealed that the students concurred with 

the teachers that, illustrations and narration were the 

two most effective for teaching History and 

Government. 

Classroom observations also concurred with the 

teachers’ responses that the most effective teacher-

centered methods were illustration with a mean score 

of 4.8235, narration with a mean score of 2.8824, 

lecture with a mean score of 2.7647 and lastly dictation 

with a mean score of 2.4706. However, despite the 

observations concurring with the teachers’ responses 

on the  methods’ levels of effectiveness, the results 

further showed that except for illustration method 

which was very effective for use having scored a mean 

of 4.8235, the rest of the teacher centered methods 

were just slightly effective for teaching in classroom 

with all having means  scores of 2.4706 and above. 

To examine influence of frequency of use of teacher-

centered methods on effectiveness of teaching, 

regression analysis was carried out on frequency of use 

of teacher-centered methods data against effectiveness 

data. Table 3.3 presents regression analysis results for 

teacher-centered methods. 

Table 3.3 Regression Analysis for Teacher-Centered Methods 

Model           R.         R.square    Unstandardized        beta     df       f-value   t-value    p-value 

coefficients 

Constant     .366 ͣ        .134                1.817                     .366     1       1.549       1.315      .218 

Frequency                                         .474                                                             1.245      .242 

 

The results in table 3.3 indicated a correlation 

coefficience of r= 0.366. This showed a weak 

relationship between frequency of use of teacher-

centered methods and levels of effectiveness. The R² 

value .134 indicated the variation in level of 

effectiveness that could be explained by frequency of 

use of teacher-centered methods. This meant that 

frequency of use of teacher-centered methods 

accounted for 13.4% of levels of effectiveness.  The 

difference between levels of effectiveness and 

frequency of use of teacher-centered methods were not 

statistically significant at .05 level of significance (p 
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value .242). The f value (1.549) with degree of 

freedom (df) equals to 1 and a p value of .242 led to 

the equation (f (1) = 1.549, p>.05). The unstandardized 

coefficients (1.817 + 0.474= 2.291) showed that 

frequency of use of teacher-centered methods had 

weak influence on levels of effectiveness. This meant 

that teacher centered methods though frequently used 

in classrooms does not significantly influence level of 

effectiveness in teaching. Therefore, frequency of use 

of teacher-centered method weakly influenced 

effectiveness in teaching History and Government. 

The findings were supported by qualitative data 

collected from both the teachers and the learners. 

Teachers said that teacher-centered methods could not 

work for below average students. Such students need 

both the teacher and self-discovery. The methods also 

make learners passive recipients of knowledge since 

they are not actively involved in learning. Though such 

methods help save time on content coverage since a lot 

of content is covered in a short time, they lead to rote 

learning and may not help to evaluate retained learner 

content. 

According to the students, even though the teacher 

motivates them to learn, sometimes further 

clarification of technical points may be missing since 

such methods are not interactive. 

4.0 DISCUSSION 

The study findings revealed that teacher-centered 

methods are frequently used in classrooms however, 

they are not effective for teaching History and 

Government. It also revealed a weak correlation 

between frequency of use of teacher-centered methods 

against effectiveness of the methods. According to the 

teachers, teacher-centered methods cannot work for 

below average students. Such students need both the 

teacher and self-discovery. The methods also make 

learners passive recipients of knowledge since they are 

not actively involved in learning. Though such 

methods help save time on content coverage since a lot 

of work is covered in a short time, they lead to rote 

learning and may not help to evaluate retained learner 

content. Students on the other hand said that even 

though the teacher motivates them to learn, sometimes 

further clarification of technical points might be 

missing since such methods are not interactive. 

According to the researcher, teacher-centered methods 

are frequently used by the teachers who cite wide 

content to be covered with limited time allocated on 

the school timetable with only three lessons per week. 

This makes the teachers to adopt methods perceived to 

be fast in content delivery such as lectures and 

dictation which in turn are ineffective for teaching 

History and Government. 

The findings of the study were in agreement with 

studies byScott (2015) which stated that teacher-

centered methods though fast in transmitting 

knowledge makes learners passive 

recipients.McDowell (2001) contend that such 

methods encourage memorization and reproduction of 

facts with short notion of knowledge which cannot be 

used to solve problems in new situations of learning 

and that’s why they are not effective for teaching 

History. Such methods encourage learners to memorize 

rather than to be able to apply acquired knowledge in 

new situations or to become critical thinkers. 

While Adeyemi(2008) found that teacher-centered 

methods do not stimulate the students innovation 

inquiry and scientific thinking but rather encourages 

the students to cram facts which are always forgotten, 

Mwaka, et al. (2014) found that teacher-centered 

methods involve direct instruction where the teacher 

transfers or transmits basic information values, skill 

and attitudes whereas learners are expected to 

memorize, copy, imitate or reproduce. These rote 

methods emphasize on memorization, dictation, 

narration and lecturing which do not give the learner 

opportunity to participate actively but rather make 

them passive learners. They are also used by teachers 

who rush to cover the syllabus citing wide content of 

the subject against time allocation. 

5.0 CONCLUSIONS 

Conclusions of the study based on findings were: 

The findings showed that teacher-centered methods 

were frequently used for teaching. It also showed that 

they were not to be effective for teaching. Regression 

analysis revealed that frequency of use of teacher-

centered methods and levels of effectiveness were not 

statistically significant.  The frequency of use of 

teacher-centered methods in classroom therefore had 

weak influence on effectiveness of teaching History 

and Government.  
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6.0 RECOMMENDATIONS 

Based on the conclusions of the study, the following 

recommendations were made: 

The study examined the influence of frequency of use 

of teacher-centered methods on effectiveness of 

teaching. Since teacher’s role in curriculum 

implementation cannot be ignored, it is recommended 

that there is need to retrain them to be competent and 

meet high standards in teaching to promote deeper and 

active students’ learning. Because teacher-centered 

methods of teaching encourages passive and rote 

learning, they should be used sparingly or 

accompanied with other methods of teaching in order 

for them to become effective for use in History and 

Government classrooms.  
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