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ABSTRACT 

The study gleaned affective domain strategies used by 
mentors in 40 apprenticeship programmes and used 
them to inculcate affective traits to Junior Secondary 
School 2 Social Studies students. Purposive sampling 
technique was used to select forty (40) Apprenticeship 
Mentors, and two intact classes of ninety (90) JSS 2 
students. Mentors’ Affective Domain Teaching 

Strategies (MADTS) and Affective Traits Observation 
Checklist (ATOC) were used for data collection while 
instrument validation was done by face and content 
validity. The reliability of the instruments was 
determined using the test-retest method and correlated 
using Pearson Product Moment statistics. The results 
were as follows; MADTS (r=0.88), and ATOC (r=0.86). 
Two research questions and one hypothesis guided the 
study. Descriptive statistics were used to answer the 
two research questions based on a criterion mean cut 
off point of 1.5 while ANCOVA was used to test 
hypothesis. Findings revealed that learners taught with 
affective strategies exhibited more positive values. 

Keywords: Mentors’ Affective Domain Teaching 

Strategies (MADTS), Affective Traits Observation 
Checklist (ATOC), Apprenticeship.  

 

1.0   INTRODUCTION 

Apprenticeship Programme is an occupational 
skill training that combines on-the- job 
experiences with classroom instruction. It 
represents a tradition of providing young people 
with vital life skills. Part of this is the apprentice 
chance to learn a craft and build expertise to excel 

in a particular vocation [1] Apprenticeship 
programmes have a defined period of time 
learning. Apprentices usually work under a trade’s 
man before becoming a tradesman [2]. 

Examples of skills that can be acquired through 
apprenticeship programmes are; Auto-mechanic, 
Hair dressing, Tailoring, Carpentry etc [3]. 

  
Apprenticeship programmes from all the 
definitions seem to suggest that it is a system of 
learning that combines on- the- job training, 
acquisition of skills with guided instruction. Most 
times while training is going on, apprentices can 
earn an income. 

Social studies is an integrated study of the social 
sciences, drawing on such disciplines as 
anthropology, archeology, economics, geography, 
history, law, philosophy, political science,  
psychology, religion and sociology as well as 
appropriate content from the humanities, 
mathematics and natural science. The primary 
purpose of the studies is to help young people 
develop the ability to make informed and reasoned 
decision for the public good as citizens of a 
culturally diverse, democratic society in an 
interdependent world [4].     

Exposure of students to Social Studies instruction 
should help them develop into responsible citizens 
of their nation. It should also increase their 
possibility of becoming more aware and more 
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responsible human beings. Teaching them Social 
Studies should increase their chances of adherence 
to ethical and moral values in life. The study of 
Social Sciences is necessary if we want a brighter 
future for our society [5]. 

Apprenticeship is a traditional method of teaching 
trades through modeling, coaching, and fading 
called ‘Cognitive Apprenticeship’. For many 

people it is a natural style of learning. It has six 
teaching methods which were developed by 
Collins, Brown and Newman, they are modeling, 
Coaching, Scaffolding, Articulation, Reflection and 
Exploration.[6]. These methods of teaching are a 
combination of modern classroom instructional 
method with apprenticeship concepts which 
involves modeling, coaching and fading [7] 

Cognitive apprenticeship requires teachers to 
constantly attend to student’s difficulties with 
patience and employs teaching skills that makes 
teaching easy. Time required for tasks can be huge 
especially when students are working in a group, 
they must constantly discuss and reflect on their 
accomplishments and plans for the future [8] 

Strategies of Instruction in Social Studies 
instruction                                                            

The first attempt to introduce Social Studies in 
Nigerian schools was the attempt made in 1963 at 
Aiyetoro Comprehensive High School; Egbado in 
Ogun state [9]. Later in 1965, there was a 
conference of principal in the then Western region 
that popularized social Studies [10]. It was also 
introduced in schools as an integrated discipline to 
make education real to life [11]. This means that 
Social Studies should not be aimed at given 
knowledge alone. It should equally inculcate 
knowledge that will assist humans in acquiring the 
tools necessary for life. Such tools are knowledge, 
values, attitudes and skills [12]. 

The inability of Social Studies Instruction to make 
an impact in the society have been blamed on 
teaching methods that stress the Cognitive domain 
or recall of knowledge to the neglect of the 
affective objectives. This point has been buttressed 
by the Nigerian Institute of teachers as a reason for 
the failure of social studies to effect changes in the 
society. The NTI , is of the opinion that, the youths 
are rich in knowledge of social studies and facts but 
deficient in expected social values, attitudes and 

behaviors that commensurate the subject taught and 
learnt in the classroom [13]. 

According to Krathwohl [14], affective objectives 
are rarely inculcated in College Curricula   due to 
the hesitancy of teachers to assign students grades 
for interest, attitude or character development. This 
he says are due to two factors which are; appraisal 
techniques which are inadequate and the fact that 
students easily exploit their ability to detect 
responses to be rewarded or penalized.14 

Incidences of social anomie in Nigeria have 
rekindled interest in the affective domain.  In 2014 
Nigeria was ranked as the 136th out of 174 corrupt 
countries in the world and the 3rd most corrupt 
country in West Africa after Guinea and Guinea 
Bisau by Transparency International.15  

A catalogue of these woeful behaviors casts doubts 
on the ability of Social Studies to achieve its role of 
inculcating good citizenship traits. On the other 
hand, products of Apprenticeship programmes 
(Hair dressing, Tailoring, Auto mechanics, Typing 
and carpentry) graduate to set up successful trades 
and survive through application of positive 
affective domain traits. 

The study gleaned these traits and incorporated 
them in social studies instruction. 

1.1 Statement of problem                                                                                     
Despite the introduction of Social Studies in 
Nigeria since 1963, there is an increase in deviant 
behaviours such as armed robbery, drug trafficking, 
drug abuse, prostitution, advance fee fraud, cyber 
crime, cultism etc. Most graduates of 
Apprenticeship programmes end up setting up own 
workshops and exhibit good customer ethics. How 
were they trained? Is there anything to glean from 
their training to beef up Social studies Instruction? 
This is the gap this study set out to fill. 
 
1.2 Aim/ Objectives of the Study 

The Main Aim of the study is to apply affective 
domain strategies gleaned from apprenticeship 
program to imbue positive attitudes in J.S.S 2 
students during social studies instruction in Rivers 
State.  

In specific terms the study intends to:                                                                     
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1. Determine the affective domain teaching 
strategies used by Mentors of apprenticeship 
programmes to coach apprentices of hair dressing, 
typing, tailoring, auto- repair mechanic and 
carpentry to acquire proper affective traits. 

2. Find out the difference between the affective 
traits of learners taught lessons in Social Studies 
using affective domain teaching strategies and 
those taught the same lessons using the 
conventional methods 

1.3 Research Questions                                                                                                     

The following research questions and Hypothesis 
guided this study.                                                  

1. Is there any difference in the affective domain 
teaching strategies used by Mentors of 
apprenticeship programmes to teach apprentices in 
hair dressing, typing, tailoring, auto-repair 
mechanic and carpentry? 

2. Is there any difference in affective traits of 
learners taught Social Studies using the affective 
domain teaching strategies and those taught the 
same lesson using the conventional method?  

1.4 Null Hypothesis                                                                                                             
Based on the above stated objectives, the following 
hypothesis was formulated to guide this study: 

1. There is no significant difference between the 
affective traits of learners taught Social Studies 
using affective strategies and those taught the same 
lesson using conventional methods. 

 

2.0 RESEARCH METHODS                                                                                           

2.1 Research design                                                                                                               

This is a developmental research that combined 
survey and quasi-experimental design.   

Treatment: The non equivalent group design under 
the quasi experimental design was used as shown 
in the diagram below; 
      

 

 

       E              S    X    O 

               

                       _    _     _ 

    

        C          S         O 

 

Two intact classes of students normally taught 
Social studies using conventional social Studies 
Methods were used. This has been denoted as S. 
The experimental group denoted as E received the 
treatment and were taught Social Studies using 
affective lesson plan and note gleaned from 
apprenticeship programmes. The Control group 
denoted as C did not receive treatment and were 
taught with the conventional Social Studies 
Method. Both groups were assessed using the same 
outcome measure of post- test denoted O. This was 
the Affective Traits Observation Checklist derived 
from the Mentors’ Affective Domain Teaching 

Strategies. 
 
2.2 Population of the Study                                                                                 
The population of the study was two hundred and 
twenty-six (226) Junior Secondary School Two 
(JSS 2) students in one (1) School. One hundred 
and thirty-nine (139) registered apprenticeship 
workshops in Port Harcourt (Source: Rivers State 
Ministry of Commerce and Industry, May 2013) 
for training apprentices in five trades namely, Hair 
dressing, Typing, Tailoring, Auto-mechanic and 
Carpentry.  
 
2.3 Sample and Sampling Technique                                                              
Purposive sampling technique was used to select 40 
Mentors of apprenticeship programmes based on 
the following criteria;  
1. Well equipped classrooms with skill acquisition 
instruments. 
2. The workshops must have been in service for 3-5 
years. 
3. Eight apprentices were chosen from each trade 
with different workshops. 
 
Two intact classes of 45 students each with a total 
of 90 students from one School were selected. 
Purposive sampling technique was used to select 
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the classes used based on the equal number of 
students in the two classes. 
 
2.4 Instrument for Data Collection 
Three instruments were used for data collection 
namely;                                               
1. Mentors Affective Domain Teaching Strategies 
(MADTS). (See Table 1) 
2. Affective Traits Observation Checklist (ATOC) 
(see Table 2) 
3. Lesson Plan gleaned from Mentors strategies of 
Instruction in apprenticeship programmes 
 
MADTS was developed during an exploratory 
study to find out the strategies used by mentors of 
apprenticeship programmes to inculcate affective 
traits in apprentices. A record form was used to 
write down items to be observed and spaces were 
provided for additional observations. Respondents 
were told the purpose of the observation. MADTS 
consists of 19 affective traits, Mentors methods of 
inculcating the traits to apprentices and 
corresponding observation checklist of Applicable 
and Non Applicable. The data obtained was used to 
answer Research question 1. 
ATOC on the other hand was developed from 
Mentors Affective Domain Teaching Strategies 
(MADTS). It contains 19 affective traits for 
learners and corresponding observation Checklist 
of Applicable and Non Applicable. The Checklist 
was used to observe the differences in affective 
traits of learners taught ‘Social Issues and 

Problems’ in Social Studies Curriculum using 

affective domain strategies gleaned from 
apprenticeship programmes and those taught the 
same lesson using conventional method of Social 
studies instruction. The data obtained was used to 
answer research question 2 and Hypothesis 1. The 
MADTS and ATOC Observation Checklist were 
constructed on a 2 point scale of Applicable (A) 2 
points and Non Applicable (NA) 1 point. 

 

2.5 Validity of the Instrument                                                                                 
The face and content validity of the three 
instruments were determined by presenting it to 
four resource persons in the Department of 
Educational Psychology and experts in Curriculum 
Studies and Educational Technology for their 
constructive criticisms.  
 

 

2.6 Reliability of the Instrument 
Test- retest method was used. Ten mentors of 
apprenticeship programmes and two classes of 
Social Studies students, not part of the present 
study were observed for three months. After two 
weeks they were observed again for three months.  
The two sets of Scores were correlated using 
Pearson Product Moment Correlation Coefficient. 
The reliability coefficient(r) were; MADTS-0.88, 
and ATOC-0.86  
 
2.7 Methods of Data collection 
The researcher personally observed the Mentors of 
apprenticeship programmes for strategies used to 
inculcate affective traits for 12 months. Taught, 
observed and scored the learners in the junior 
secondary school for affective traits exhibited.  
 
Treatment Method: - The non equivalent group 
design was used. 
J.S.S 2B (Experimental group) was taught Social 
studies topics using the Affective Lesson plan 
gleaned from strategies of inculcating affective 
traits by Mentors of Apprenticeship Programmes 
for twelve months. Action verbs gleaned from 
apprenticeship programme such as; Share, Form, 
Caution, Counsel, Relay, Develop, Advice 
Interview, Visit, Give, Inform, Empathize, 
Describe and Offer were used to develop the 
learning outcome in the lesson notes. 

Strategies of inculcating affective traits by Mentors 
of apprenticeship programme which are 
counseling, monitoring, modeling behavior, 
communication, reinforcement and motivation 
were used in developing the instructional sequence. 
Affective domain evaluation Strategies such as 
observation, skill demonstration, assignments, 
questions and completed works used by Mentors of 
Apprenticeship Programme were also used to 
assess the students.  

J.S.S. 2C(Control group) students were taught the 
same lesson using Social Studies Lesson notes  
based on Conventional method of teaching in 
Social Studies Curriculum. The students in the 
Experimental and Control group were evaluated 
using the same outcome measure which is the 
Affective Traits Observation Checklist for Learners 
(ATOC) 
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2.8 Methods of Data Analysis                                                                      
The mean scores were used to answer                     
research questions since the data generated is a 
descriptive statistics data. The criterion mean was 
1.50 considered to be Applicable and Non 
Applicable if less than 1.50. Analysis of 
Covariance (ANCOVA) was used to test the 
Hypothesis at α=0.05 levels of significance. 

 

3.0 RESULTS 
3.1 Research Question 1: Is there any difference 
in the affective domain teaching strategies used by 
Mentors of apprenticeship programmes to teach 
apprentices in hair dressing, typing, tailoring, auto-
repair mechanic and carpentry? 

Table 3: shows that there is a difference between 
the mean ratings of the affective domain teaching 
strategies used by Mentors of apprenticeship 
programmes to teach apprentices. This implies that 
hair dressing, typing, tailoring, and auto-repair 
mechanic apprenticeship Mentors use the same 
affective domain teaching strategies except for 
carpentry with mean value of 1.43 which is less 
than the criterion value of 1.50. 

3.2 Research Question 2: Is there any difference 
in affective traits of learners taught Social Studies 
using the affective domain teaching strategies and 
those taught the same lesson using the conventional 
method? 

Table 4: Shows that the mean rating of the 
affective traits of learners taught Social Studies 
using affective domain strategies gleaned from 
apprenticeship programme is 1.22 while the mean 
rating of the affective traits of learners taught 
Social Studies with conventional Social Studies 
strategies is 1.00. The implication is that learners 
taught Social Studies with affective strategies had 
enhanced positive affective traits with a percentage 
of 55% and 45% for those with conventional Social 
Studies methods.   

3.3 Hypothesis 1: There is no significant 
difference between the affective traits of learners 
taught Social Studies using affective strategies and 
those taught the same lesson using conventional 
methods. 

Analysis of Covariance for Observation checklist 
ADS, using Adjusted SS for Tests 

           
Source   DF   Seq SS    Adj SS   Adj MS      F       P 

Between Groups       
               1         0.0532      0.0532      0.0532    0.29   0.590 
 
Within Groups            
                1         0.0010      0.0010      0.0010   0.01   0.942 
Error                         
               73       13.2765     13.2765     0.1819 
Total       75       13.3306 
 

H01 was tested as shown in Table 1.1 using 
Analysis of Covariance (ANCOVA). The result 
showed that there is no significant difference 
between the mean rating of learners taught Social 
studies using affective strategies and those taught 
the same lesson with conventional methods since 
F-ratio is 0.29 with its p-value (p = 0.590) is 
greater than the level of significant 0.05 (between 
groups). This suggests that there is no difference 
between the two strategies. The mean rating within 
group shows also there is no significant difference 
between the affective strategy and conventional 
strategy; since F-ratio is 0.01 with its p-value (p = 
0.942) is greater than the level of significant value 
(0.05).  

3.4 Summary of Results 

 Findings revealed that affective strategies used by 
Mentors of apprenticeship programme if inculcated 
into Social Studies instruction could enhance 
positive affective traits of learners. The 
explanations of the 7-step strategies in figure 1 are 
demonstrated below using ‘corruption’ as a topic.  

 Observe: Students observe real objects 
(pictures, video clips) meant to motivate them to 
pay attention to the lesson. Pictures are shown to 
student of extortion of money from the public by 
security men during routine traffic check. 

 Analyze:  Students analyze the object 
(picture clip) to find out what the security 
personnel in the picture are doing. 

 Receive: Students listen to the questions 
asked by the teacher on their perception of the 
picture or video such as, what do you think the 
security personnel are doing in the picture? 

 Reflect: Students reflect on what the 
picture is all about. 
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 Demonstrate: Students demonstrate their 
knowledge of the questions asked through 
explanation of their perception of the picture clip. 

 Incorporate: Teacher guides the students 
through interaction, by allowing students share 
manifestations of corruption. 

 Characterize: Students apply knowledge 
acquired in practical situations by illustrating why 
being honest is important. 

4.0 CONCLUSION 

From the study, we observed that; the mean rating 
of Learners taught Social Studies with affective 
strategies showed they had enhanced positive 
affective traits compared to those taught with 
conventional Social Studies strategies, though 
ANCOVA result showed that the difference 
between the two strategies was not significant. 

 

4.1 Recommendation 

Efforts should be made for topics taught in the 
classroom, to be visualized by the students to serve 
as a motivating factor. Affective Action verbs 
should be considered when planning the learning 
outcome in a lesson plan. The teacher should guide 
the students not lecture in the classroom. 
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Table 1 MENTORS AFFECTIVE DOMAIN TEACHING STRATEGIES (MADTS). 
1. 
 

Empathy 
A mentor inculcates 
empathy when he/she ;                        

1. Shows concern when apprentices are sick    3 Requests apprentices to always volunteer to share their knowledge 
with fellow apprentice. 

  2. Models the right behavior when mistakes are made by 
apprentices. 

7. Honesty 
A mentor inculcates honesty when 
he/she ;                        
  

1. Speaks the truth so apprentices can emulate. 

2. Responsible 
A mentor inculcates 
responsible attitude 
when he/she ;                        
 

1. Gives apprentices assignment from time to time such as 
applying a skill independently. 

  2. Tells apprentices not to tamper with customers gadgets. 

  2. Leaves the workshop for apprentices to manage 
occasionally and demands an account. 

  3. Informs customers when they forget anything in the workshop. 

  3. Inculcates the spirit of Inquisitiveness   4. Counsels apprentices when they show greedy tendency. 

3. Helpful                                               
A mentor inculcates 
helpfulness when he/she 
;                        

1. Helps apprentice’s complete difficult tasks. 8. Caring                                                    
A mentor inculcates care when 
he/she ;                        

1. Visits clients and apprentices when bereaved. 

  2. Encourages apprentices to assist other apprentices who 
are slow learners. 

  2. Attends clients and apprentices function when invited. 

  3. Assists apprentices when in financial difficulty.   3. Gives apprentices first aid when sick. 

4. Communication skills  
A mentor inculcates 
communication skills  
when he/she;                        

1. Encourages apprentices to ask questions when tasks are 
difficult. 

9. Truthfulness 
A mentor inculcates truthfulness 
when he/she ;                        
  

1. Occasionally allows apprentices to buy materials needed for the 
shop. 

  2. Interacts with apprentices.   2. Speaks the truth and advises apprentices to always do so. 

  3. Encourages positive interaction among apprentices.   3. Gives apprentices independent projects for assessment and 
encourages them to do it independently. 

5. Decency 
A mentor inculcates 
decency when he/she ;                                                                  
 
  

1. Says positive things about people. 10. Trustworthy 
A mentor inculcates 
trustworthiness when he/she ;                        
  

1. Tells apprentices to be truthful. Not to charge more for less. 

  2. Carries oneself with humility.   2. Sends them to the market to observe if they will pilfer. 

  3. Tells apprentices the importance of basic hygiene e.g. 
dresses well and smells good in the workshop. 

  3. Reports them to guardian and parents when they pilfer. 

  4. Monitor their dressing.   4. Holds quiet meetings with apprentices where religious counseling 
is done by mentors and apprentices. 

6. Kindness 
A mentor inculcates 
kindness when he/she ;                                                            

1. Attends functions of apprentices when invited and gives 
gift if they are wedding. 

  5. Reports to work before customers scheduled for appointment. 

  2. Offers help to clients even when they don’t request. 11. Initiative                                                     
A mentor inculcates initiative 
when he/she ;                        

1. Gives them free hand to solve problems on their own. 

   2. Expects apprentices to ask question when in difficulty. 16. Polite 
A mentor inculcates politeness 
when he/she;                        
                     
  

1. Tells apprentices not to be rude. 
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12. Cooperation 
A mentor inculcates 
cooperation when 
he/she;                                                        

1. Relays what you do, to your team of employers and 
apprentices. 

  2. Corrects apprentices when rude. 

  2. Tells apprentices to run errands for clients in the 
workshop.  

  3. Guides them on how to use magic words like please, sorry and 
thank you. 

  3. Shares your snacks when you buy to apprentices who 
cannot afford it.  

17. Commitment 
A mentor inculcates commitment 
when he/she;    
  

1. Completes tasks without the mentor assisting. 

13. Punctuality  
A mentor inculcates 
punctuality when 
he/she;                        
  

1. Tells apprentices the benefits of coming early to work.              2. Coaches apprentice when task is difficult. 

  2. Cautions apprentices who come late to work.   3. Replaces tools misplaced by apprentices, to make them sit up. 

  3. Deprives them from working that day.   4. Informs apprentices of the task to be carried out the following day. 

  4. Gives them query in written form to reply. 18. Competence                                                     
A mentor inculcates competence 
when he/she ;                        

1. Trains the apprentices through repeated practice with real objects 

  5. Suspends the habitual late comers for a certain period.   2. Asks apprentices questions. 

14. Reliable 
A mentor inculcates 
reliability when he/she;                        
 
  

1. Tells apprentices what they could lose when not at work 
early. 

  3. Apprentices demonstrate skill acquired. 

  2. Keeps appointments scheduled for clients.   4. Carries out task independently without the help of mentor. 

  3. Expels the unreliable apprentices.  19. Profitability 
A mentor inculcates profitability 
when he/she ;                        

1. Tells apprentices that while profit is important; retaining a 
customer is more valuable than excessive charges. 

  4. Tells apprentices to report to work early.   2. Advises apprentices on the importance of saving money. 

15. Drive                                                              
A mentor inculcates 
drive when he/she ;                        
  

1. Coaches the apprentices towards acquiring the character 
traits of highly successful people. 

  3. Gives apprentices examples of individuals who have been 
successful in the business. 

  2. Rewards them with a prize for coming to work early.    

  3. Keeps apprentices occupied at work.     

 

 
 
 

 

Table 2  AFFECTIVE TRAITS OBSERVATION CHECKLIST (ATOC) 
 

1. Empathy 

A student shows 
empathy when he/she; 

1. Demonstrates a compassionate attitude 

towards fellow students. 

12. Cooperation 

A cooperative student; 

1. Likes to work in a group 

  2. Advises fellow students when mistakes 
are made.  

  2.  Accepts responsibilities given by the 
school without complain. 

2.  Responsible 

A student is responsible 
when he/she; 

1. Does his assignments regularly.    

  2.  Behaviour is self disciplined. 13. Punctuality 
Punctuality entails; 

1. Reporting to class on time. 

  3. Approaches teachers when they are not 

clear about material. 

  2. Turning in assignment on time. 

3. Helpful 
A student is helpful 

when he/she; 

1. Eager to help fellow students with 
problems. 

  3. Attending all school activities on 
time. 

  2. Willing to offer help to people. 14. Reliable 

A student is reliable 
when he/she; 

1. Finishes assignment at the 

appropriate time. 

4. Communication skills 

A student has the 
following good 
communication skills 

when he/she; 

1. Often volunteers in class.   2. Notes are up to date. 

  2. Speaks clearly, writes legibly and listens 
actively. 

  3. Participates in class activities. 

  3. Has the ability to interact with others. 15. Drive 
A student has drive 

when he/she; 

1. Pays attention in class. 

5. Decency 

Decency entails 

1. Saying positive things about people.   2. Devotes private time to studies. 

  2. Carrying oneself with humility.   3. Participate in class. 

6. Kindness 

A student demonstrates 
kindness when he/she; 

1. Shares knowledge with fellow students. 16. Polite 

A polite student is; 

1. Gentle in manner of approach (uses 

words like please, sorry and thank 
you). 

  2. Willing to give materials to students who 
do not have. 

  2. Respectful when communicating 
with peers and teachers. 

  3. Volunteers to help when needed.   3. Reasons before speaking. 
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7.  Honesty 
A student is honest 
when he/she; 

1. Tells the truth always. 17. Commitment 
A committed student; 

1. Listens to teachers, staff and peers. 

  2. Return materials of students when found.   2. Does his school work at the right 

time. 

  3. Reports students who lie   3. Manages his time well. 

8. Caring 
A student cares when 

he/she; 

1. Greets teachers 18. 
 

 

Competence 
A student that is 

competent; 

1. Answers questions in class. 

  2. Always willing to assist peers.   2. Does well in exams. 

  3. Always willing to assist staff when asked 

to do so. 

  3. Represents the school in 

competition. 

9.  Truthfulness 

A truthful student; 

1. Does not cheat in examination 19. 

 

Profitability. 

A student that is 
profiting; 

1. Shows more interest in School 

activities. 

  2. Does not copy student assignment.   1. Devotes more time to learning. 

10. Trustworthy 

A student is trustworthy 
when he/she; 

1. Performs duties in school with diligence.   2. Is regular in school 

  2. Does not engage in truancy   3. Spends his time wisely. 

11. Initiative 
initiative entails; 

1. Eager for assignments.    

  2. Finishes assignment without constant 
supervision. 

   

  3. Contributes ideas that are useful in 
solving questions. 

   

 

Table 3: Mentors mean rating for observation Checklist of Affective domain teaching strategies used for Hair dressing, 
Typing, Tailoring, Auto-repair Mechanic and Carpentry 

 S/No MADTS used in 
Apprenticeship 
programme 

Hair Dressing Typing Tailoring Auto-repair mechanic Carpentry Total Mean Remark 

1 Empathy 2.00 1.75 2.00 1.75 1.88 1.88 NS 

2 Responsible 2.00 2.00 2.00 2.00 1.83 1.97 NS 

3 Helpful 1.42 1.33 1.75 1.75 1.42 1.53 NS 

4 Communication Skills 1.17 1.17 1.50 1.50 1.50 1.37 S 

5 Decency 1.81 1.69 1.44 1.56 1.38 1.58 NS 

6 Kindness  1.08 1.17 1.67 0.83 1.00 1.15 S 

7 Honesty 1.94 1.81 2.00 2.00 1.94 1.94 NS 

8 Caring 1.08 1.33 2.00 1.33 1.08 1.37 S 

9 Truthfulness 1.50 1.42 1.58 1.17 1.33 1.40 S 

10 Trustworthy 1.40 1.40 1.75 1.15 1.45 1.43 S 

11 Initiative 1.63 1.88 1.88 1.38 1.38 1.63 NS 

12 Cooperation 1.33 1.67 1.33 1.17 1.08 1.32 S 

13 Punctuality 1.00 1.35 1.35 0.80 1.00 1.10 S 

14 Reliable 1.69 1.69 1.75 1.94 1.81 1.78 NS 

15 Drive 1.17 1.67 1.58 1.58 1.17 1.43 S 

16 Polite 1.67 2.00 2.00 2.00 1.75 1.88 NS 

17 Commitment 1.44 1.63 1.88 1.38 1.25 1.51 NS 

18 Competence 1.94 1.88 1.50 1.75 1.69 1.75 NS 

19 Profitability 1.92 1.83 2.00 1.92 1.17 1.77 NS 

 Grand Mean 1.54 1.61 1.73 1.52 1.43   

 

Table 4: Mean rating of Affective Traits observation checklist of learners taught Social studies using Affective Domain 
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Strategies(Treatment group) and those taught with conventional Social Studies methods(Control group). 

S/no 
 

ATOC  Treatment group Control group 

  Applicable Responses Non-Applicable Responses Applicable Responses Non-Applicable Responses 

1 Empathy 1.36 0.32 1.00 0.50 

2 Responsible 1.35 0.33 0.89 0.56 

3 Helpful 0.90 0.21 0.65 0.34 

4 Communication Skills 1.54 0.23 0.93 0.53 

5 Decency 0.83 0.25 0.67 0.33 

6 Kindness  1.54 0.23 0.99 0.50 

7 Honesty 1.27 0.36 0.98 0.51 

8 Caring 1.42 0.29 0.89 0.56 

9 Truthfulness 1.13 0.10 1.16 0.09 

10 Trustworthy 1.08 0.13 0.79 0.27 

11 Initiative 1.24 0.38 1.08 0.46 

12 Cooperation 0.87 0.23 0.86 0.24 

13 Punctuality 1.32 0.34 1.21 0.39 

14 Reliable 1.23 0.39 1.11 0.44 

15 Drive 1.26 0.37 1.04 0.48 

16 Polite 1.13 0.44 1.39 0.30 

17 Commitment 1.27 0.36 1.23 0.39 

18 Competence 1.13 0.44 0.87 0.56 

19 Profitability 1.40 0.30 1.22 0.39 

 MEAN 1.22 0.30 1.00 0.41 
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Figure 1: 7 Steps affective strategies used by mentors of Apprenticeship program 
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